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ABSTRACT
Applying Culturally Relevant Pedagogy to Planning, Instruction & Assessment to Create
an Effective Learning Environment
By Rachel Graham

Planning to instruct and assess students in an equitable manner can be difficult. Students
come with a variety of previous knowledge and face many challenges outside the classroom that
can impact their experience in the classroom without a culturally responsive environment. In my
research project I outline the steps I took to define my philosophy of teaching, set personal goals,
create research questions, complete a literature review, analyze the data collected from my
teaching experience and reflect on my findings. This process was a partial step in the
requirements for my Master of Arts in Teaching Degree, but also essential to my progression of
the InTASC standard that focuses on improving the learning environment to be an effective
teacher.
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Chapter 1
INTRODUCTION
Philosophy of Teaching
Social Studies has always been my favorite subject. In particular the study of the US
Civil Rights Movement was my favorite; not because it was happy or interesting, but because it
was a time in history when Americans from multiple cultural perspectives shared their struggles
and demanded change. While I did not experience it, Malcolm X (1964) who was a passionate
and influential leader in the United States’ civil rights movement stated that:
“Education is an important element in the struggle for human rights. It is the means to
help our children and our people rediscover their identity and thereby increase their
self-respect. Education is our passport to the future, for tomorrow belongs only to the
people who prepare for it today.”
His sentiments on education were formed after a long and winding road to reach it. As a young
Black child living during the 1950s in the United States, he frequently experienced
discrimination, poverty, and as an indirect result an overwhelming loss of crucial family support.
As a youth, his father, a religious leader, was murdered in a suspected hate crime and his mother
suffered from mental health concerns that interfered with her ability to care for him. As a young
man, that loss of support led to acts of crime and eventually incarceration. It was not until he had
lost all other options to live a life of his choosing, that he realized the true power of education
and how the limited access he had had to it had impacted his life. I share this with you as an
example of what I believe to be the high importance of addressing the achievement gap in our
US schools. Access to opportunity that addresses the obstacles students face individually within
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their ability to learn should be available to all students. While I did not experience anywhere

near the same barriers to my education, overcoming poverty was a challenge on my path to
becoming a teacher that many of my students now also face.
Throughout my learning experience, the classroom was a place where I could peacefully
exist with my peers regardless of our different values, family history or socioeconomic status. It
was a place to learn about my neighbors, and explore new perspectives and experiences. In
learning the academic skills taught in school, I had access to new hopes and dreams that my
family had not even considered for themselves. The financial burden of the high cost of a college
education was a challenge, but gave me access to higher order thinking I needed to study and
participate in my community and the world I live in. I was able to move from a less educated,
lower class background to a first generation higher education that provides financial security for
myself and my family. While not all of my students will be bound for college, I want them to
have the option to participate in their community using higher order thinking as well as pursue a
career they find fulfilling.
In order to have these options, they will need to have equitable access to a quality
education and adults they trust to support them. Those needs are what my philosophy of teaching
stems from. Without teachers committed to improving the quality, access and support needed for
education; students in my community will struggle to find the passport and confidence they need
to build the life they wish to lead in their future. Students without teachers dedicated to these
goals are at a disadvantage in their education and are more likely to struggle finding their way to
college or a career.
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My Philosophy of Education
Additionally, my philosophy of teaching was formed by how I defined: what education
is, the purpose of education, and which values and goals I have formed about education. In my
pursuit to provide for and support the education of others, my sense of purpose has been based
on my belief that everyone deserves access to the type of education that provides them the skills
and knowledge to change the course of their life. Education is an important tool that can be used
to access the resources of equity or limit access to it. Therefore, I believe education should be
provided ethically and responsibly in a manner that builds supportive relationships and student’s
confidence. An inclusive learning environment is essential to education as student’s basic needs
must be addressed before they can learn academic concepts and skills.
“The achievement gap is the discrepancy in educational experiences and outcomes
between various student groups, namely, African American, Native American, certain Asian
American, and Latinx students on the low end of the performance scale, and primarily White and
certain Asian American students at the higher end of the academic performance scale” (Howard,
2020, p. 10). The achievement gap, I believe to be a result of hundreds of years of the school
being used as a tool to marginalize and selectively empower only specific groups of people.
“Research has shown that even when social class is held constant, sizable gaps are still present
between different racial groups” (Howard, 2020, p. 10). I found Ladson-Billings’ (2021) recent
words on the achievement gap to be inspiring, as she looks to the success of the few to inspire
the many tasked with tackling the achievement gaps in our schools when she describes them as
“islands of hope”.
I think this is a good place to start when looking to develop my teaching to combat this
issue in my classroom. I am aware of the achievement gap in my school district that was
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examined recently by our local newspaper, The Statesman Journal (Pate, 2020). I will keep
Ladson-Billings’ (2021) national observations and those in my local area in mind when
supporting my students’ education. I agree that the coronavirus pandemic has had the negative
impact of increasing the achievement gap. However, I think we can use some of the tools we
acquired during the pandemic to increase access to course opportunities for learning and to
differentiate instruction to better meet the needs of our students (Ladson-Billings, 2021). I also
agree with Howard (2020) that schools must adopt effective instructional strategies as they are
the “single most important variable in student achievement outcomes” (Howard, 2020). I plan to
also focus my attention to effective planning in order to provide the best learning experiences
possible for my students to address the achievement gap.
If I had to select a single Oregon State Social Science Standard that embodies a
consistent goal in my teaching practice it would be: “HS.73 Identify and analyze multiple and
diverse perspectives as critical consumers of information” (Oregon Social Science Standards,
2021). As a child, I always wanted to know why something was done, why someone felt a
certain way and why they acted how they did. I was skeptical of adults that presented a single
perspective without reasons or evidence and I wondered why they failed to value the
perspectives of people different from themselves. Throughout my education, I intentionally
sought out the perspectives of others to better understand the world and its diverse cultures. I
found value in places and things I never expected and found evil in places of my own culture’s
history that were omitted from my knowledge. I do not consider it possible to teach students
equitably without acknowledging a variety of perspectives. I believe it is essential for me as a
teacher to continue to expand my funds of knowledge about the world’s cultural perspectives as
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my students will not come from backgrounds that contain the same previous knowledge, life
experiences, or opportunities.
In writing this Philosophy of Teaching, I was challenged to further consider why I chose
to become a teacher in more depth. I had not originally considered how my position of power as
a White female can put my students of color at a further disadvantage if I fail to properly support
their agency. I have chosen not to be the White teacher that attempts to “save” them from their
community. Instead, I will seek to be the informed, invested teacher that educates and empowers
them to accomplish their hopes and dreams that allow them to flourish within their community. I
believe this so fully that I moved back to my home city and am living and teaching in the
community I was raised in. While my education has allowed me to be educated in, live in, and
teach in communities with more resources; I value the diversity of the people in my community
and the children they have trusted me to educate. My children attend schools in this part of our
district and I wish to be a part of adding more well-qualified teachers to it.
This quote by John F. Kennedy (1961) expresses my sentiments about education and its
influential role in American lives: “Let us think of education as the means of developing our
greatest abilities, because in each of us there is a private hope and dream which, fulfilled, can be
translated into benefit for everyone and greater strength of the nation.” I believe each of my
students to have value and the potential to live full happy lives if they are given access to healthy
supportive relationships and knowledge of their history and that of the diverse cultures of the
world. These two things I learn to provide for them as their teacher are what can empower them
to think critically about the world and how they wish to live in it. Therefore, as I work to develop
my skills as an effective teacher I will be looking for ways to improve my culturally responsive
pedagogy, to effectively incorporate literacy, digital literacy, national social science standards,
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content from diverse knowledge bases into my lessons and to utilize collaborative teaching
strategies.

The Purpose of Education
I believe the purpose of education is to provide students with access to the types of
relationships and knowledge they need to lead more fulfilling lives. Ladson Billings (2021) states
that during the pandemic many have stated they are ready for things to go back to normal .She
urges us to consider the flaws with our previous normal in regard to the current and existing
achievement gap; ‘‘going back’ is the wrong thing for children and youth who were unsuccessful
and oppressed in our schools before the pandemic” (Ladson-Billings, 2021, p. 68). I chose to
teach Social Science, because it studies the experiences of the past to aid us in the future; much
like Malcolm X described it as a “passport” that grants access to opportunities in our
communities.
I consider teaching to be a public service that comes with a responsibility to my students
and their families. As teachers, we have an ethical but also legal obligation to provide an
equitable education in line with the Equal Educational Opportunities Act of 1974. I believe the
best way to accomplish this is by starting with forming teacher-student relationships that are built
on equity and trust through my actions in the community and the school. Therefore my primary
goal as a Social Science teacher will be to build relationships with students that allow me to
support them in their goals for a happy and healthy life. Those relationships can then allow me to
teach them how to think critically about historical perspectives so that they can then apply that
knowledge in the present. Sleeter (2008) as well as my mentor teacher Mr. Kuboyama inspired
me to place a high value on forming relationships with students that are built on equity and trust
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as the most important first step in teaching culturally diverse students effectively. I agree and
have chosen to focus on the learning environment as one of my InTASC standards for teacher
licensure.
The second step, I believe, is to adapt teaching to the needs of students as it is the best
way to support learning in a culturally responsive manner. I have found that planning extensively
with their needs is important, but that last minute changes are also essential to meeting students’
needs. This practice also manages student behavior through academic engagement by creating
carefully researched and planned lessons that challenge and engage students. Lessons need to
incorporate rather than add on diverse cultural perspectives (Banks, 1995). Students learn best by
being challenged and engaged in content and activities that they can relate to and find value in.
Great lesson plans contain: multiple diverse cultural perspectives (Sleeter, 2018), are delivered
through a variety of mediums (Rosen, 2017; Richardson, 2019), encourage participation
(Richardson, 2019; Bryner, 2007), elicit critical thinking, and inspire the creative expression of
ideas formed throughout that process (Nichols, 2006). Part of this process is continuing to add to
your content knowledge by learning about new diverse perspectives that your students value and
using new resources and mediums that your students can explore and experience.
I can increase student access to my content by utilizing technology to include a larger
variety of sources from different mediums and cultural perspectives, by initiating student
discussions that allow them to add their perspective, and by providing project-based assessments
that provide an opportunity to apply their learning and utilize their cultural assets. I think it is
extremely important to educate my students on the experiences of a variety of cultures when we
study Social Science. They need to be part of the main ideas and not an occasional add on. To
neglect to do so can have similar psychological effects to the segregation of students by race
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from our past. In the court case, Mendez v. Westminster (1946), evidence of the harm of
segregating students was presented (Library of Congress). In my opinion, the absence of
diversity when teaching causes a similar harm. Every student deserves to be educated on their
past and not merely the past of the dominant culture. They need real examples of heroes and
villains from a variety of groups. This allows them to see their own place in the world, as well as
the opportunities and choices that lie ahead.
Projects that let students learn about perspectives they connect with and utilize their
cultural assets, serve to inspire and encourage their self-efficacy. I think technology platforms
can help students utilize their skills with digital tools to read and apply the knowledge they
access to their academic studies. I plan to use their existing knowledge of technology as a
resource. I have also found that diverse primary sources better provoke the type of thinking
sought after in the standards. They get students “face to face” with the context of a specific
cultural perspective of history at a specific time. I can use technology to help make those sources
more accessible, by using online archives to include a variety of mediums including images.
They also open up the options to compare and contrast perspectives from a specific time in
history.
I find it valuable for students to experience imperfect language and experiences from our
history. These experiences can support student agency by inviting them to critique and or
empathize with the author. Learning about history in a setting that values critical thinking allows
us to use our “understanding of the past to inspire and legitimize one’s actions in the present”
(Loewen, 1996, p. 318). By carefully selecting sources that students can relate to and discuss, we
can stimulate the expansion of academic language out of necessity in context. Students listen to
and read the source, make assertions, and amend or elaborate their thinking as they discuss what
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they read and how it relates to their previous knowledge. I think there is a huge need for this type
of thinking with peer and teacher support. It creates young adults who can evaluate, analyze and
critique sources and arguments prior to forming their own opinions with supporting evidence.
Teaching students to form their own conclusions rather than memorize one from a single
perspective is an invaluable tool that promotes student confidence in other aspects of their life.

My Philosophy and the InTASC Standards
In selecting InTASC standards to focus my research on, I chose three standards that
develop the skills I need to be an effective educator that can build strong relationships and plan
culturally relevant lessons that use instructional strategies and improve access to a quality
education. By researching ways to effectively create an inclusive learning environment and plan
culturally relevant instruction that adds diverse perspectives that build upon my student’s
previous knowledge, I can improve the effectiveness of my overall teaching. I therefore have
focussed my research questions on the InTASC standards of 1) learning environment and 7)
planning for instruction and 8) instructional strategies. My research questions stem from these
goals as well as my philosophy of teaching.
In my Action Research Project, I am looking to answer these specific research questions:
1) How do I create a classroom environment that values and prioritizes inclusive, trusting and
supportive teacher-student and student-student relationships? 2) How do I select learning
activities that provide opportunities to build and practice skills in digital, common core and
discussion literacy? 3) How do I design my Social Science lessons to use the content as a vehicle
to drive learning standards that include multicultural education, historical thinking and digital

APPLYING CULTURALLY RELEVANT PEDAGOGY TO THE LEARNING ENVIRONMENT 18

social science? The next chapter will outline over 30 sources that I reviewed in seeking research
based examples of pedagogy and effective strategies to meet my teaching goals.

Chapter 2
LITERATURE REVIEW
Purposes and Objectives for the Literature Review
My purpose in this review of the research on Culturally Responsive Pedagogy, using
literacy to be an effective teacher and integrating multicultural standards into Social Science, is
to discover how teachers and researchers have looked at effective teaching and teacher growth in
their discipline. I searched for research on Culturally Responsive Pedagogy because I have found
it to be one of the best ways for me to address the achievement gap in my group of diverse
students’ experiences. Within that search, I found sub-themes on culture, language and ethnicity.
I also searched for studies on effective instruction with technology, literacy, and discussion as
tools to support my students' achievement of 21st Century Digital Literacy Standards, Social
Science Content Standards, and Oregon State’s Common Core Literacy Standards for Social
Science. These are skills my students will need to be successful in both the academic and
non-academic communities. These skills will help them access the resources they need to live
their best lives. They can use these skills to improve their ability to learn and retain large
amounts of new content that they use to develop new thinking and solutions to problems.
Proficient literacy is one of the best ways to access and retain the content and skills they need for
long-term use. Additionally, because I would be studying my practice and focusing on these
ideas in my endorsement area, I looked for studies that indicated the kinds of instruction that are
effective for integrating multicultural standards into social science education by including
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multiple cultural perspectives into my planning and instruction.
This literature review addresses my knowledge of these concepts as a foundation for my
understanding to set goals and grow from them in my teaching. I especially looked for research
that described effective strategies for each area and gave examples of how it might work in a
classroom. The application of this research was an essential part of building my knowledge base
for this project.

Procedures for the Literature Review
I selected literature for this review based on several specific criteria. Research on
multicultural education was included if it contained the following descriptors: Culturally
Responsive Pedagogy, technology, literacy, and standards. This search yielded 325,808 relevant
articles. To narrow my findings and make them more specific to this research project, I then
focused my review efforts on articles that discussed specific types of Culturally Responsive
Pedagogy, effective teaching strategies, and integrating standards into social science. Within this
research I found the following sub-themes: a)Culturally Responsive Pedagogy, b)Ethnically
Responsive Pedagogy, c) Linguistically Responsive Pedagogy and d) Culturally Responsive
Restorative Discipline. From there, I looked for articles that supported two additional main
themes that emerged from the major articles in the first theme of my literature review;
1)Culturally Responsive Pedagogy. These two additional main themes are 2)using literacy to be
an effective teacher and 3)integrating standards into social science. I chose these additional
themes as they address the same goals as my pedagogy research theme, but focus on effective
teaching strategies and standards-based content delivery planning to support Culturally
Responsive Pedagogy. For these sub-sections, I initially searched my previous assignment’s
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reference sections and downloaded PDFs on my computer for articles that met the keyword
criteria listed above, along with searching for books in the database of the Hamersly Library at
Western Oregon University. After finding these books and articles, I hand-searched their
reference lists as sources to find additional related articles and books.
To integrate the themes and sub-themes into the literature review, I developed a coding
protocol and corresponding separation of research into the major themes: 1)using Culturally
Responsive Pedagogy, 2)using literacy to be an effective teacher, and 3)integrating standards into
social science. I read each article to determine how it fit within these broad thematic categories,
and then, through a process of reading and rereading for salient features of each study, I
determined the subheadings in the literature review.
I intended to start with a broad treatment of each theme and then to systematically reduce
broad understandings of Culturally Responsive Pedagogy, using literacy to be an effective
teacher, and integrating standards into social science to a specific understanding of how these
themes are present in the research about how to best support diverse groups of learners. My
students come from different cultural and socioeconomic backgrounds that influence their
previous knowledge. It is necessary to provide them with content that shares and respects their
diverse perspectives, rather than looking at them as deficits; while also introducing new types of
thinking from other perspectives as well. In short, I plan to add to their culture, language, and
knowledge, not replace or correct it (Wheeler & Swords, 2004).
Background Research of How to Be an Effective Teacher
Some of the most important elements of being an effective teacher that I found to be
valuable were: making a difference, staying organized, and having standards (Lam, 2014). These
values align with my Philosophy of teaching as I believe in improving access to the type of
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education that can change the course of their life. To improve access to the type of education that
supports the needs of my students of varying gender, race, and class, I have chosen to focus on
my skills as a teacher. I wish to develop the skills to be an effective teacher that I found to have
connections to research-based learning theories. For example, to “make a difference” I have
chosen to focus on developing meaningful relationships with my students through my actions as
this aligns with Maslow’s hierarchy of needs for motivation.
There is a saying, "With great power, comes great responsibility". As a teacher, you need
to be aware and remember the great responsibility that comes with your profession. One of your
goals ought to be: Make a difference in their lives. How? Make them feel special, safe and secure
when they are in your classroom” (Lam, 2014). By valuing their well-being over my content, I
am showing them my commitment to providing a safe place for them to find support. I believe
this to be a huge responsibility as their teacher, as I cannot inspire them to learn if they have
more pressing needs that are not being met. Additionally, in delivering my content it will be
important to keep the cultural values of my students in mind and avoid alienating their trust
through narrow-minded teaching. Vygotsky’s sociocultural perspective on learning states that
children learn from experiences that are culturally defined as important with the help of adults
(Omrod, 2019). It will be my responsibility to be an adult they can feel comfortable and safe
with to have the types of conversations and experiences that promote learning and self-efficacy.
In order to “stay organized”, which is an attribute of effective teachers, I will look to
Piaget’s cognitive theory of learning. Good organization of the course materials by the teacher
allows students to access resources they need to connect their existing ideas to new ones and
therefore better retain the experience in a more structured and easier to recall method. An outline
that lets students know the most important points and examples that relate to the material well
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provide memorable experiences they can organize in their thoughts. It also models how students
can do this on their own in the future. This is one of the goals I plan to meet using literacy that
includes technology. On top of providing a learning experience, I can use digital literacy tools to
improve the organization of my unit and lessons.
Lastly, in an effort to “have standards” I plan to support my students' access to achieving
the standards by explicitly teaching common core literacy. To accomplish this I have looked to
Bandura’s social cognitive theory of learning. In this theory, learning occurs as a result of
observations within one’s environment. Cognitive factors such as one’s beliefs, self-perceptions,
and expectations influence learning as opposed to purely observable behaviors. Within this, my
role as a teacher will be to help students develop their self-efficacy and guide students to
understand how their beliefs and preconceptions of a topic impact their learning. I will provide
students with the support they need to learn and accomplish new things. Digital, written, and
spoken literacy are some of the types of support they will need to accomplish the new thinking
and expression of that thinking they attempt while learning about the standards. By setting
standards for myself to best equip my students in their learning, I communicate my belief that
they can achieve their standards with the proper access to content standards with literacy tools.
I have also chosen these two additional themes to support my initial theme of culturally
responsive pedagogy: by researching the use of literacy within common core and technology in
the Social Science classroom as an effort to create an enhanced learning experience like that
proposed under Pavlov and Skinner’s behaviorist theory. In this learning theory, the teacher
presents new experiences and information. Then they attempt to observe a measurable change in
knowledge and or behavior that would indicate something was learned. By using technology to
allow them to view, hear and explore the content with peers; I can improve the effectiveness of
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the standards I wish to achieve.
Additionally, I chose to research ways to integrate literacy into my content area. I was
looking to improve access to the content resources and literacy tools that enable my students to
express their analyses, evaluations, and evidence-supported opinions. These tools improve access
to achieving the Social Science Standards while also obtaining Common Core Standards.
Bloom’s taxonomy of levels of thinking is best supported by the teaching of literacy and within
that academic language. Without building literacy skills, my students will be limited in their
ability to reach the content standards. This is one of the reasons I included literacy in my
research of effective teaching. I think that I can be a more effective teacher by developing my
skills in using technology and teaching literacy.
Research Studies
This research study combined strands of complementary research literature, centered on
three sub-themes. First, I discuss culturally, ethnically, and linguistically responsive pedagogies.
Second, I consider research on using technology and teaching literacy as a means of being a
more effective teacher because I have found evidence to support this. Finally, I looked at
research on integrating multicultural, historical thinking, and digital standards into social
science; because I found research to suggest that it would help me achieve my other two goals of
teaching in a culturally responsive manner and being a more effective teacher.
A Review of Research on Culturally Responsive Pedagogy
In my search for literature on Culturally Responsive Pedagogy, I found many articles.
Here are the articles that stood out to me as the most powerful resources on Culturally
Responsive Pedagogy for my personal development goals: 1)Ladson-Billings & Tate IV’s (1995)
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“Toward a Critical Race Theory of Education,” 2)Ladson-Billings’ (1995) “Toward a Theory of
Culturally Relevant Pedagogy,” 3)Howard & Banks’ (2020) “Why Race and Culture Matter in
Schools: Closing the Achievement Gap in America’s Classrooms,” 4)Sleeter’s (2018) “A
Framework to Improve Teaching in Multicultural Contexts,” 5)Banks’ (1995) “Multicultural
Education and Curriculum Transformation,”6)Gay’s (1994) “Coming of age Ethnically: Teaching
Young Adolescents of Color,” 7)Lucas & Villegas’ (2013) “Preparing Linguistically Responsive
Teachers,” 8)Wheeler & Swords’ (2004) “Codeswitching: Tools of Language and Culture
Transform the Dialectally Diverse Classroom,” 9)Lustick’s (2020) “Culturally Responsive
Restorative Discipline” and 10)Ladson-Billings’ (2021) “I’m Here for the Hard Re-set: Post
pandemic Pedagogy to Preserve our Culture.”
In the first article, by Ladson-Billings & Tate IV (1995), the three tenets of critical race
theory are stated as: that race continues to be a significant factor in determining inequity in the
United States, U.S. society is based on property rights, and the intersection of race and property
creates an analytic tool through which we can understand social (and, consequently, school)
inequity. Ladson-Billings & Tate IV (1995) state it is “not that class and gender are insignificant,
but rather…that ‘race matters’” (pp. 52). I think that Education is an important forum to support
or disenfranchise equality. Studies show that schools in areas with a majority of students of color
have fewer opportunities and that the students of color that attend schools near less diverse
neighborhoods still achieve less than the white students of that school.
Ladson-Billings (1995) states that “not only must teachers encourage academic success
and cultural competence, but they must help students to recognize, understand, and critique
current social inequities” (p. 276). This is one of the sentiments in the article that led me to
include it in my research. As a Social Science teacher, I find it is part of my mandate to provide a
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culturally relevant experience of historical knowledge and thinking for my students. My goal is
to enable them to apply this knowledge throughout the other areas of their education and their
life. Culturally Relevant Pedagogy can be used in the classroom by introducing concrete
experiences as a criterion of meaning, using dialogue to assess knowledge claims, utilizing the
ethic of caring and the ethic of personal accountability (Ladson-Billings, 1995). This practice
relates directly with my sub-theme of developing myself as an effective teacher by “making a
difference” through caring about my students’ lives enough to be the type of role model they
need me to be.
Howard & Banks (2020) suggest that teachers and schools that want to truly strive for the
success of their Students of Color will: look to stories of school success, model visionary leaders,
adopt effective instructional practices, include academic interventions, make explicit
acknowledgments of race and develop parental and community engagement to support their
students. Lessons that are research-based, well-planned, challenging, and use time efficiently to
maximize student learning (Howard & Banks, 2020). Schools adopt effective instructional
strategies as they are the “single most important variable in student achievement outcomes”
(Howard, 2020).To model visionary leaders that you find in examples of school success, school
leadership needs to share their “vision of school transformation ....to anyone inquiring about the
mission of the schools, the goals for a given year, and in the school’s top priority” (Howard,
2020, 130). True change into a culturally responsive school takes a collaboration between the
community, school leadership, and teachers.
The next literature I reviewed about Culturally Responsive pedagogy was Sleeter’s
(2018) “A framework to improve teaching in multicultural contexts.” This article touched on
many of the points that led me to the path of becoming a Social Science Teacher. One of the
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reasons I focussed my undergraduate work on developing a diverse knowledge of cultures was
because I also believe that: “content that integrates knowledge from students’ cultural
backgrounds engages them academically, enables them to bring into the classroom and use what
they know, and fosters students’ sense of personal empowerment” (Sleeter, 2018, p. 45). This
article stresses the importance of developing valued relationships with students, planning
instruction that values a variety of cultural perspectives, as well as abandoning stereotypical low
expectations for culturally diverse students and their community. I value all of these approaches
and plan to use them in my teaching. I also believe that classroom management can be addressed
by designing the curriculum in a way that utilizes Banks’ (1995) suggestion to design the lesson
around multiple perspectives rather than adding them to an existing lesson.
Banks' (1995) book seeks to expand Multicultural Education beyond adding holidays or
heroes to a curriculum designed from a White male perspective. Instead, they propose a tiered
approach for teachers to continue to develop their planning to incorporate multiple perspectives
into the very structure of the curriculum. “Multicultural education is an idea stating that all
students, regardless of the groups to which they belong, such as those related to gender, ethnicity,
race, culture, language, social class, religion, sexual orientation, or exceptionality, should
experience educational equality in the schools...is also a reform movement designed to bring
about a transformation of the school so that students from different genders and diverse cultural,
language, and ethnic groups will have an equal chance to experience school success” (Banks,
1995, p. 21). Banks’s (1995) Four Levels of Integration of Ethnic Content will serve as a guide to
keep my sights on advancing my ability to establish multicultural curriculum reform in my
classroom. I will continue to learn about cultural gaps I find in my knowledge and curriculum so
that I can continually adapt to make my lessons more effective and impactful.
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I also chose to research articles on more specific aspects of culture, such as ethnicity and
language, as I felt they required different insights to support my students. I agree with Gay
(1994) when she states: “teachers can help to mediate...conflicts and confusions by including the
study of ethnicity as a viable and necessary component of their educational decision-making and
instructional repertoire” (p. 153). Gay discusses the need to provide a safe discussion space and
encourage students to share their thoughts on how their racial and cultural backgrounds fit in
with that of the school and their peers. This process may help them find sources of strife among
students. By considering the student’s cultural and racial background, and whether they might be
going through difficult adjustments in developing awareness of their ethnic and racial status.
This will help ensure the response is more compassionate and less punitive.
Another aspect of Culturally Responsive Pedagogy I found important was in the area of
language. Lucas & Villegas (2013) assert that"...the framework for preparing linguistically
responsive teachers as a tool...it places language at the center of the discussion rather than at the
margin, articulating essential orientations, knowledge, and skills for teaching ELLs" (p. 67). I
agree that language needs to be regarded as a cultural attribute and special attention to support
the equity of EB learners should be taken in every classroom. An awareness of sociopolitical
dimensions of language use and language education can aid in supporting values in action for
linguistic diversity. Understanding how learners construct knowledge is essential in supporting
the ability to use appropriate instructional approaches for diverse students. Utilizing skills
learned in a first language can support Emergent bilingual learners.
Another article I found that stresses the importance of language in a student’s culture,
was Wheeler and Swords’(2004) article about code-switching. I found this article to be
particularly insightful as it describes the value of even vernacular languages in one's culture. This

APPLYING CULTURALLY RELEVANT PEDAGOGY TO THE LEARNING ENVIRONMENT 28

article introduces the language arts strategy of code-switching and contrastive analysis as a way
to value the variety of informal English language dialects our students possess, while also
teaching the formal English needed for participation in more formal settings (Wheeler, &
Swords, 2004). Doing so values our students’ agencies and that of their families and
communities. By adding another dialect of English, rather than disregarding their current dialect,
we foster an understanding of the forms and functions of language. Most importantly, they
discuss the harm that over-correction of language has on teacher-student relationships and the
damage it does to the self-efficacy of the child. “...Whether black or white, a teacher is likely to
consider a child speaking African American Vernacular English as slower, less able, and less
intelligent than the child who speaks standard English. Such dialect prejudice reduces teacher
expectations for the child’s abilities. As teacher expectations are reduced, so potential child
performance is diminished” (Wheeler & Swords, 2004, p. 472). In using their code-switching
strategy, I can value their difference and still teach them the formal language that is valued in the
academic world as a tool to use for specific purposes to access opportunities.
Lustick (2020) wrote an article that I found beneficial to my study of Culturally
Responsive Pedagogy that focuses on restorative discipline as a part of Culturally Responsive
Pedagogy. Using restorative discipline in which the student is not removed from the school, but
asked to repair the damage their actions caused the community by attending an after school study
group or taking on an individual project as homework that allows the student to learn what was
missed to contribute in future classroom discussions. They look at developing empathy by
forming a relationship with the student that allows them to share if there is something outside
school influencing their attendance. “...Restorative practices, which reframe misbehavior as
“harm” to the school community and engage dialogic protocols to help students heal this harm;
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and social and emotional learning, through which students explicitly learn to manage strong
emotions and communicate effectively with others” (Lustick, 2020, p. 557). By prescribing
opportunities for the student to make amends for their disruption of the classroom. By having the
student join a restorative circle, they can volunteer to help peers and experience what it feels like
to be a positive example for younger students. By providing opportunities for the student to
discuss drug & alcohol use with peers at the school in a community circle. They can discuss the
reasons why each of them turns to substances and ways to resolve the stresses that cause the
desire to use.
The final article included in my research of culturally responsive pedagogy was written
this year as a response to the pandemic. In Ladson-Billings’ (2021) discussion of the need for a
“hard reset” in US schools, she asserts that there are “islands of hope” presented by high
performing students within a few Urban schools with a large number of students of color and
students of low socioeconomic circumstances. She supports her previous work when she further
outlines what it means to use culturally relevant pedagogy post-pandemic to combat the
educational achievement gap in communities of color. “Although many educators and
policymakers insist that we have to “get back to normal,” I want to suggest that “going back” is
the wrong thing for children and youth who were unsuccessful and oppressed in our schools
before the pandemic…Normal is where the problems reside...Nothing could be worse than a
return to normality” (Ladson-Billings, 2021, p. 68). I found Ladson-Billings’ work to be
inspiring as she looks to the success of the few to inspire the many tasked with tackling the
achievement gaps in our schools. I am aware of an achievement gap in my school district and I
will keep her words and pedagogical advice in mind when supporting my students. I agree that
the pandemic has had a negative impact on reducing the achievement gap, but I think we can use
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some of the tools we acquired during the pandemic to increase access to course participation and
differentiate instruction to better meet the needs of our students.

A Review of Research on Using Literacy to be an Effective Teacher
In my search for literature on using literacy to be an effective teacher, I found a variety of
articles to support the development of each goal. I found them to have connections with
research-based learning theories and align well with my Culturally Responsive Pedagogy Goals.
I chose to create three sub-themes of literacy to guide my research: digital, common core, and
discussion-based literacy. The articles I reviewed that had the best connections to my goals were:
1)Rosen’s (2017) “The distracted student mind — enhancing its focus and attention,” 2)Bryner’s
(2007) “Most Students Bored at School,” 3)Jason’s (2017) “Bored Out of Their Minds,”
4)Richardson’s (2019) “Sparking Student Agency with Technology: Why should kids have to
wait until after school to do amazing things with technology?,” 5)Wessling et al’s (2011)
“Supporting students in a time of core standards: English language arts, grades 9–12,” 6)Buehl’s
(2011) “Developing Readers in the Academic Disciplines,” 7)McCoy’s (2003) “Incorporating
Effective Writing Strategies,” 8)Gonzalez’s (2018) “7 Easy Ways to Support Student Writing in
Any Content Area,” 9)Nichols’ (2006) “Comprehension Through Conversation: The Power of
Purposeful Talk in the Reading Workshop,” and 10)Gottschalk’s (1994) “Facilitating discussion:
A brief guide.” I chose to focus on the sub-themes of technology, common core, and discussion
literacy as I felt they were the best tools I could use to be a more effective teacher.
The first article I read that discussed ways to use technology effectively in the classroom
was by Rosen. This article looks into creative ways to deliver content in a manner your students
are already comfortable with and can retain better. expanding their use of YouTube for
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educational purposes rather than pure entertainment empowers them to feel comfortable seeking
out knowledge outside the classroom too. Young adults today spend lots of time accessing digital
content via video games and video platforms such as YouTube (Rosen, 2017). By delivering
learning with more comfortable and accessible content, my students may be more likely to be
engaged and participate more often which is when they form relationships and trust in the
classroom. I can treat their skills outside the classroom as tools they can apply within it.
Another article that discusses technology as a tool for teachers in the classroom was
Bryner’s (2007) “Most Students Bored at School.” He reveals the value of finding tools to adapt
to the needs of your students and keep it interesting to increase participation and remedy
boredom. “If you see human potential as a bell curve and there are only some kids who are going
to be great and most kids are mediocre, then engagement really wouldn’t matter... if you really
believe that all kids are capable, then you ... build environments that really worked hard to
sustain engagement and nurture potential” (Bryner, 2007). Teachers can learn new ways to create
interactive assignments and lectures that support the building of relationships with and amongst
the students and their peers. By varying the delivery and assessment of the content, students can
learn new skills and find hidden passions to express themselves in new ways. By delivering
learning with comfortable and accessible content, my students may be more likely to be engaged
and participate more often which is when they form relationships and trust in the classroom. One
of the best ways I can encourage participation is by starting with the mindset that every student
in my class can add value to the discussion and activity.
In Jason’s article, he expresses that “Proneness to boredom is also associated with
anxiety, impulsiveness, hopelessness, loneliness, gambling, and depression… We have to stop
seeing boredom as a frilly side effect... It is a central issue... Engagement is a precondition for
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learning.” He then outlines ways that technology can be used to overcome boredom by using a
variety of platforms to find the activities students enjoy the most. After finding a handful that
students enjoy and that support learning objectives well, adopt them in specific parts of your
lesson plans. As a Social Science teacher, I think it is extremely important that I find ways to
make my content accessible to every student and that I avoid boredom. Social Science requires
the use of lots of sources and many of them can be written documents that require reading. I
think incorporating a variety of delivery methods as well as providing access to primary sources
over secondary ones such as textbooks can help reduce boredom.
An article by Richardson (2019), discusses how to change technology from a distraction
to a tool that grabs their attention and facilitates participation. He shares strategies to use
technology as a tool to support learning rather than a distraction. He suggests building on the
technical knowledge the students already possess and expanding it to build excitement about the
area of study while also learning valuable skills with technology. I like the idea of doing projects
that let kids be creative with how they study and share their knowledge about a topic. I think
technology platforms can help the topic come to life for kids that are used to reading and viewing
everything online rather than from written paper texts.
After reviewing digital literacy, I moved on to looking at effective teaching strategies that
support common core state standards of literacy. “The CCSS emphasize rigor and connect it with
what is called textual complexity, a term that refers to levels of meaning, quantitative readability
measures, and reader variables such as motivation and experience” (Wessling et al, 2011, p. 8).
This article presents why and how Common Core State Standards should be used to guide
students to learn essential English Language Arts such as Reading, Writing, and Speaking
throughout every subject during their education. Wessling proposes that CCSS be used not as a
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curriculum, but as a guide for designing instruction that adapts to students' previous knowledge
and their opportunities for knowledge. They suggest student-focused shifts: meaning-making,
developing independence, transfer of learning, and college and career readiness. As well as
instructional shifts: Spiraling instruction, integration of ELA threads, the inclusion of non-fiction
informational texts, and text complexity. Wessling et al (2011) assert the necessity of teaching
literacy throughout all subjects as part of the common core standards. They suggest that to do so
effectively, teachers must have the proper training and be able to adapt their instruction as well as
help students adapt their literacy habits. I plan to structure and plan my lessons based on specific
selected standards rather than all content from a select time period or event in history. This
article shows evidence in support of that effective teaching through planning strategy.
Buehl’s (2011) “Developing Readers in the Academic Disciplines,” discusses how the
profile of student readers varies greatly and can be a challenge in academic reading assignments.
He challenges teachers to be aware of their own reading profile as well as their students’ and
how it impacts their identity within the community. Fostering academic identities is important to
provide students they need to advance onto college or a career. To give students an academic
advantage, we can help them progress from basic literacy to intermediate literacy and then
finally disciplined literacy. Many sources have presented their research on the importance of
content area literacy and additionally proposed it into US Education policy. Buehl highlights the
importance of literacy throughout every content area as a means to fully access the content area.
"A tacit agreement exists between authors and readers that underlies any act of reading
comprehension... authors have to depend on their readers to fill in the unstated, implied
knowledge while reading about what the authors anticipate will be new stuff" (Buehl, 2011, p.
76). A focus on the proficiency of the students accessing the content as a way to ensure students
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become literate in how to learn in each content area and beyond. This importance is one of the
reasons the common core state standards were created. I have chosen to use these standards
within my lesson planning to better support the needs of my diverse students to improve their
access through common core literacy.
McCoy (2003) discusses stages of writing that can help content area teachers tackle
specific areas of writing literacy at a time to keep students and the teacher from being
overwhelmed. The Targeted Writing Skills Strategy can be used to help students progress in their
writing literacy by only focussing on 3 elements of their writing for grading in a work at a time.
As students learn more skills they can be incorporated into expectations as well. “Although my
specialty may be social studies, I can never lose sight of the fact that I am a teacher first and
foremost... my responsibility is to ensure that students apply the life skills necessary to succeed,
and one of the most crucial skills is writing” (McCoy, 2003, p. 202). I like this approach as it can
help students feel challenged yet not overwhelmed with writing in content areas. I remember
being relieved when my Social Studies teacher focussed less on dissecting my grammar and
more on helping me to learn other skills such as organization and citing sources.
Next, I looked to articles like those of Gonzalez (2018) that address strategies to teach
literacy in content areas. “...You ask them to write with a certain amount of detail, of supporting
evidence. That when they write something, they do so in a way that is well organized”
(Gonzalez, 2018). I included this in my research of tools to be a more effective teacher, as I have
found literacy to be a barrier to full participation in my content area. Therefore, to improve my
students’ access to the content I have to teach them literacy. I need to teach them an
understanding of the writing process by presenting the steps and tools used to create a good piece
of written work. Then by modeling how to research and organize their thoughts and resources for
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their writing, providing sentence stems that help students structure their writing with transitions,
and lastly providing opportunities to write in class; I can take some of the stress out of
traditionally individual activity and provide scaffolding to develop it as a tool they use to access
content and opportunities in the future. Another great approach to scaffolding that I would use.
The read-aloud for editing and explicit teaching of the writing process upfront makes sense to
help students succeed in their writing.
I also chose to include an article on the discussion as a tool to use to be an effective
teacher. Discussion I feel is an important element to use with technology and literacy. Nichols
(2006) explores the need for students to have opportunities to engage in accountable,
collaborative talk and purposeful talk. By having students read and discuss text meaning as a
whole class and or small group we can activate their language and critical thinking. By carefully
selecting text that students can discuss and relate to, we can stimulate the expansion of academic
language out of necessity in context. Students read the source, make assertions, and amend or
elaborate their thinking as they discuss what they read and how it relates to their previous
knowledge. He asserts that "...Education should be the purveyor of critical thinking and
creativity, both of which enable participation in and the continual re-creation of a participatory
system of democracy... schools should create critically, 'unquiet' minds" (Nichols, 2006, p. 5). I
like the idea of the teacher and students all working together to find meaning, rather than being
told one perspective as a fact to memorize. I think there is a huge need for this type of thinking
as it creates adolescents who can recognize the validity of a source, the motives, and the
perspectives of a source. Teaching students to form their own conclusions rather than memorize
those of one historian is an invaluable tool that will likely also promote student confidence in
other aspects of their life.
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The last article about effectively teaching literacy discussion was by Gottschalk (1994) of
Cornell University. This article talks about specific strategies to support meaningful discussions
in your classroom. It provides advice on how to empower less active participants and control
heavy contributors so that more students can participate. Overall, being intentional in the way
you plan for the talk, provide seating, start the talk, engage with and respond to students, and
challenge them has a huge impact on the experience of the discussion. Students want to feel their
opinions are valued and do not want to listen to a few students monopolize the discussion.
“Check in with each other: this technique is especially valuable for classes that meet two days a
week so that there’s quite a big gap over the weekend. Have people say a few words about what’s
been going on in their lives. You can include everyone, or just let those people speak who feel
like it” (Gottschalk, 1994). Teaching quiet students to express themselves verbally and talkative
students to listen to peers for collaboration often leads to the most meaningful discussions. Also
avoiding assumptions about gender, race, and class are important as each student has a unique
experience to share and is not a spokesperson for their entire gender, ethnic or cultural group.
This effective teaching focus also further supports my first research theme of culturally
responsive pedagogy.

A Review of Research on Integrating Standards into Social Science Education
In my search for literature on integrating standards into Social Science Education, I found
a variety of articles to support the development of each goal. The standards I chose to study the
integration of were: a)multicultural, b)historical thinking and c)digital social science standards. I
found them each to have connections with research-based learning theories and align well with
my culturally responsive pedagogy goals. The articles I reviewed that had the best connections to
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my goals were: 1)Banks’(1995) “Multicultural Education and Curriculum Transformation,”
2)Sleeter’s (2018) “A framework to improve teaching in multicultural contexts,” 3)Kaiser’s
(2010) “Redrawing the Boundaries: A Constructivist Approach to Combating Student Apathy in
the Secondary History Classroom,” 4)Pearcy and Duplass’(2011). “Teaching History: Strategies
for Dealing with Breadth and Depth in the Standards and Accountability Age,” 5)Loewen’s
(1996) “Lies My Teacher Told Me” 6)Blackerby’s (2005) “The Evolution of a Bill: Teaching
Legislative Process” 7)Hanvey’s (1982) “An attainable global perspective,” 8)Dávila Rubio et
al’s (2005) “Understanding by Design,” 9) and 10)Hangen’s (2015) “Historical Digital Literacy:
One Classroom at a Time.” I chose to focus on multicultural education and critical thinking
standards as I felt they were the best tools I could use to be a more effective and culturally
responsive teacher.
The five dimensions of multicultural education that are presented by Banks (2019) are:
“content integration, the knowledge construction process, prejudice reduction, and equity
pedagogy, and an empowering school culture and social structure” (pp. 17). Content integration
involves the amount and depth of the inclusion of materials and perspectives from a variety of
different cultures and groups while teaching their content areas. These can vary from simple
additions to complete integration and overhaul of existing lessons and learning objectives to
include the various cultures into the very structure. Next Banks (2019) presents the need for the
knowledge construction process, in which teachers challenge and lead students to understand,
question society’s assumptions, and apply their new perspectives on culture to their learning.
Prejudice reduction emerges as an important next step to change negative attitudes the students
have adopted from their community and cultural background. Equity pedagogy challenges
teachers to rethink how their teaching styles can adapt to better support their diverse group of
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students. If schools also take steps to create an empowering and inclusive school and social
structure the benefits of multicultural education can then best be applied to the students’
interactions with peers but in the school and the larger community. I agree with Banks when he
asserts the importance of expanding Multicultural Education beyond adding holidays or heroes to
a curriculum designed from a White male perspective. Instead, they propose a tiered approach
for teachers to continue to develop their planning to incorporate multiple perspectives into the
very structure of the curriculum.
Sleeter’s (2008) article discusses explicitly what “curriculum” is. The limitations
presented by tools such as textbooks can be a barrier in making efforts to teach history in a
multicultural way. Sleeter emphasized that the “curriculum” is not the text tools, but the learning
objectives. Those objectives are best taught with adaptive resources procured by the teacher on
top of the text in a multicultural classroom. “In order to select and integrate ethnic content into
their curriculum, teachers need to learn that content themselves” (Sleeter, 2018, p. 52). I agree
with Sleeter (2018) when she suggests the need to understand who your students are (culture),
what they know (previous knowledge), and what they need to know to teach them in a culturally
responsive manner. I will certainly use that as a starting point to ensure my content is engaging
and meaningful. I will also use the process of backward lesson planning to ensure the learning
objectives are met with the best resources as that is what truly matters rather than a list of
specific content.
In my search for literature on multicultural education, I also reviewed “Redrawing the
Boundaries: A Constructivist Approach to Combating Student Apathy in the Secondary History
Classroom” by Kaiser (2010.) This article suggests creating student engagement in history by
restructuring the way we sort and present it. It presents the idea of student-selected research on a
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topic of interest in the periods studied. While this approach can take more effort and time, it can
engage students that were previously uninterested, inspire student agency throughout the
classroom and better identify students needing academic support from the unmotivated.
“Traditionally, curricular units in the field of history have emerged from clear and identifiable
political, economic, and socio-cultural events or movements with matters of foreign policy often
taking a dominant role” (Kaiser, 2010, p. 225). I think the idea of switching the themes of history
from war and events to a theme better aligned with cultural perspectives seen in the standards.
By selecting a timeframe by then within it some examples of different cultural experiences I
think I can teach the diverse experiences within history rather than a linear narrative from one
perspective.
Another perspective I found valuable was presented by Pearcy and Duplass (2011.) This
article discusses the struggle History teachers experience to deliver a particular breadth and
depth of knowledge content to their students. They suggest focussing more on the depth and
breadth of historical thinking in the standards, rather than full coverage of the events within the
period. “...Teachers of middle and high school history can plan the explicit exposure of all
students to the modes of reasoning, to ‘knowledge’ as opposed to a ‘record of knowledge’”
(Pearcy & Duplass, 2011, p. 225). They argue that the textbook can focus too much on the events
than the standards essential to Social Science. Instead, they suggest that the use of primary
sources focuses on multiple perspectives to develop historical thinking rather than a summary of
a larger number of events from the same time frame. They stress quality over quantity when it
comes to teaching Social Science. I agree that primary sources better provoke the type of
thinking sought after in the standards. They get students “face to face” with the context of a
specific perspective of history at a specific time. They also open up the options to review
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multiple and contrasting perspectives from a time in history. Furthermore, I find it valuable for
students to experience more complex, aged, or imperfect language in literature. This experience
can support student agency and invite them to critique and or empathize with the author. The
large variety of primary sources also opens up more options to engage students.
Loewen’s (1996) “Lies My Teacher Told Me” is a great resource I researched, that
provided insights on how what you select to teach and how you present it has a large impact on
your student’s learning experience. Learning about history in an environment that promotes the
type of critical thinking outlined in the standards allows us to use our “understanding of the past
to inspire and legitimize one’s actions in the present” (Loewen, 1996, p. 318). He further
explores questions such as: Why are textbooks so bad or boring? Why don’t historians tell the
public about the faults of American historical figures? Why create Nationalist heroes out of
flawed individuals that were in places of power? He also claims that it keeps our students in
intellectual immaturity when we avoid presenting historical figure heroes as imperfect human
beings (Loewen, 1996). Instead, teachers can teach history better by presenting fewer topics and
examining them more thoroughly (Loewen, 1996). It will let us look into controversies that
support critical thinking over answers. Primary sources challenge students to think critically:
Why was it written (context), whose viewpoint is represented (& whose is not), is the account
believable (accurate), do other sources support this account, and how is the author trying to make
you feel? The insights from this text were invaluable. I was struggling with providing the
necessary perspectives in my source selections. I found that my selection was quite different
from the perspectives presented in the textbook and had wondered why. The struggle to present
the US with a nationalistic tone can sometimes soften the parts of history worthy of reflection
and critique. I found that although my tone was less patriotic, the focus on what went well and
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what did not open up my students to learn to think critically; which I would argue is more
valuable to our democracy than blind patriotism.
An article I found that stresses the importance of standards over the chronology of events
in history, was Blackerby’s (2005) article that showcases how to use a primary source to teach a
standard. This article presents a bill proposed for law, and the lesson outlines all of the important
details it has to offer to teach us about the legislative process of the American government. A
simple, three-page primary source can provide a connection to the past and get students
immersed in the process in which it was made. “While these documents show steps... they also
reveal a vital component of democracy in the United States— the transparency and openness
expected from the government” (Blackerby, 2005, p. 370). I think this is a great example of how
to get students focussed on critical historical thinking processes rather than a list of events. This
short document evokes deep thought and interpretation. It also presents a process of revision and
collaboration to bring about meaningful change to American lives.
Hanvey introduces 5 dimensions of perspective that teachers should weave into their
teaching of Social Science Content to support the goal of attaining a global perspective:
Perspective Consciousness, “State of the Planet” Awareness, Cross-cultural Awareness,
Knowledge of Global Dynamics, and Awareness of Human Choices. An Attainable global
perspective is an attempt to describe “modes of thought, sensitivities, intellectual skills, and
explanatory capacities” as lenses that can be introduced throughout our youth’s education and
allow them to develop a global perspective (Hanvey, 1982, p. 2). Helping my students develop
global perspectives is important to me as I find it builds the critical thinking skills within the
standards, it is necessary to be an educated citizen, and also because it can help them make the
necessary connections to others different from themselves to and develop empathy.
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The three stages of backward design introduced by Dávila et al (2005) are: identify
desired results, determine acceptable evidence, and plan learning experiences and instruction. In
my high school social science classroom this would require my lessons to start with a review of
the state standards for my students as well as the learning outcomes important to my school. I
would likely start by looking at the specific subject and period that my course is designed to
cover and choose key events that serve as examples of opportunities to learn about the broader
standards. Questions become essential when they “point to and highlight the big ideas” (Dávila
et al, 2005). It is important that the questions I pose challenge the students to explore, expand
and reflect on the learning standard and not just the specific event or time. I can focus my
activities, instruction, and assessment on my student’s ability to analyze the events and evaluate
maps and primary sources to gain a better understanding of both goals. I would pick activities
that my students seem to enjoy, but that also accomplish our goals. As for assessments, I would
then create assessments that evaluate the specific standards we set to achieve. As my course
progresses I would adapt my activities and instruction strategies if I find my students are either
less engaged or not fully challenged to meet our goals. As passionate as we can get as teachers to
discuss a particular time or event in history, priorities will need to be set as to what aspects of the
events are shared to provide clarity and purpose to achieve our learning standards and goals.
Next, I reviewed an article on lesson plan design by Marzano. The five recommendations
by Marzano (2013) were to: Create an internally consistent system, start with objectives that
focus on a single unit of instruction, break the objective into a learning progression, use the
learning progression to establish daily targets, and translate daily targets into student-friendly
language. Of these five recommendations, I found that breaking the objective into a learning
progression and translating daily targets into student-friendly language would likely support my
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students learning well in the high school social science classroom. I have a good understanding
of how I could potentially create a learning progression and redefine my learning targets in
student-friendly terms, but it would be nice to see a specific example of a lesson plan where it
had been used. This is something I attempted to do in my first lesson plans about climate change.
While it can be tempting to go into a full overview of the science or history of a topic, it greatly
benefits the students’ ability to meet learning standards if they are the focus and structure of the
lesson. For example, it makes sense to me that students would need to learn at least some basic
context about the geographic region, other world events at the same time, and some perspectives,
but selecting content that is essential to understand the why behind these events is important to
meet the standards.
Lastly, I found an article that overlapped within my set of goals for this research. Hangen
(2015) discusses the value of developing historical digital literacy as a great way to empower
students to search, review, analyze, critique, and contribute to the discipline of history in new
exciting ways. Embracing these new tools and teaching out the proper structure and guide to do
so gives students in Social Science an advantage they can use in other disciplines in the future.
Tools such as Google Docs and WIKI allow for classroom collaboration on historical literacy
projects. I can relate to his sentiments when he shared “my main teaching goal—even at the
survey level—is to help students grasp the process by which history is constructed, increasingly
through the use of digital work” (Hangen, 2015, p. 1194). I agree that students of history need
digital literacy to have access to the abundance of sources now available. History is constantly
being added and digital literacy is essential for that up-to-date access. This helps students be
open to trying new digital tools used by historians and supporting the thinking processes used by
historians. It provides a valuable mindset shift from “what I teach” to “what they learn.”
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Summary
The literature reviewed here indicates that while many aspects of teachers’ Culturally
Responsive Pedagogy have been studied in a variety of ways, the direct connections between this
and the relationship with learning effective instruction with literacy and integrating multicultural
standards have not been extensively studied. In my research, I have found many overlaps in my
goals. I think that further research into ways to combine these goals into an overarching
pedagogy that supports teaching responsively to cultural aspects such as ethnicity and language
as well as developing a list of strategies that use the tools of technology, literacy, discussion
while having lessons designed to align with multicultural standards can create more effective and
responsive teachers and lessons. The desire and ability to adapt one’s teaching to the needs of
diverse learners, I believe would be the best development to enable me to reach the goals within
my philosophy of teaching: to develop the relationships with students that allow me to support
them in their goals for a happy and healthy life as well as improve their access to achieving the
content standards that help them with their lives outside my classroom.
Given the findings of this literature review, the next chapter will explain the methods and
procedures that I used to study the improved effectiveness of my teaching practice in the areas of
creating effective learning environments, designing effective lesson plans and selecting effective
teaching strategies.
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CHAPTER III
RESEARCH METHODS
Methods
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with three InTASC professional teacher standards, lesson
plans, teacher observation evaluation assessments, teacher journal reflections and notes, student
notebooks, activities and group projects that contain formative and summative assessments and
feedback on each that measures achievement of the standard as my means of data collection. I
will begin with a review of action research principles to establish the foundation for this study’s
method of inquiry. Second, I will review the choices and purposes of data collection that helped
to highlight my instruction and means for searching for improvement. Third, I will detail my
context for the study, methods of data collection protocols, maintaining credibility and
trustworthiness of the data, and acknowledge my limitations as a researcher. Finally, I will
present the procedures used for studying my practice, while providing data and analysis that
speaks to adaptations and adjustments made to my instruction as I implanted this study.
Research Questions
My focus for this research was in three areas: Culturally Relevant Pedagogy, Using
Literacy to be an Effective Teacher, and Integrating Standards into Social Science. Specifically, I
examined the pedagogy, strategies and resources I would need to apply these in my teaching
practice. This focus is aligned with the following InTASC Standards for teacher professional
development: 1) learning environment and 7) planning for instruction and 8) instructional
strategies. Additionally, I considered how studying my own practice in line with InTASC
Standards could improve my own instruction and therefore, student learning. My purpose of this
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study was to improve my ability to build an inclusive learning environment, adapt my planning
and teaching to the needs of my learners and learn specific strategies to provide the learning
experiences my students need to meet the standards. The research questions I chose to focus on
for this study was:
1. How do I create a classroom environment that values and prioritizes inclusive,
trusting and supportive teacher-student and student-student relationships? I hope to
identify specific practices and strategies that place student relationships ahead of
content, value student’s cultural assets and find ways to provide the type of instruction
that utilizes those strengths. Data gathered from a focus on this question was used to
test how culturally responsive my teaching practice is.

INTASC Standards
The INTASC standards for teachers are designed to be a detailed list of the professional
standards for the licensing of new teachers, a description of what new teachers should know, how
they should perform, and the necessary disposition for teaching effectively. These standards are
important as they allow students to develop specific research-supported strategies to improve the
effectiveness of their teaching. In setting a standard for all school teachers in the United States, it
allows higher education teacher programs and k-12 schools to collaborate their efforts to develop
effective teachers. I have chosen to focus on 3 of the 10 INTASC standards that align with the
goals of my research . The standards I chose were 1) learning environment and 7) planning for
instruction and 8) instructional strategies.
In my research I reviewed a variety of instructional strategies, as I feel it is essential to
utilize effective instructional strategies to create a culturally responsive learning environment.
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This helps me to build on the strengths of my students and creates the community of teacher and
peers support they need for learning new skills they will need to tackle in their zone of proximal
development. I also chose motivation and management because they are directly related to the
formation of the classroom environment, which I believe is also essential to creating a culturally
responsive learning environment. In order to utilize many of the most effective peer
collaboration strategies that are prescribed for culturally responsive teaching, you must first have
a safe space to learn with supporting members that value you and you can trust. Next, I chose
communication and technology as I have found these skills to be invaluable aspects of effecting
teaching. By embracing technologies that students already use and adding new ones that will
build their skills in the future, I can build their digital literacy and improve the scope of
communication between myself and my learners. I have also included planning as I have found it
to be a vital step in ensuring my lesson plans are structured around the standards that support
multicultural education and digital literacy. In my teaching experience so far, I have found that
good planning ensures my focus is on building critical thinking and skills rather than just
content. Without a clearly aligned unit that provides opportunities for academic language
functions and application, students will fall short of the standard or the teacher will be unsure of
whether the standard was properly met.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the InTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study. A Teacher Action Research Study is the process
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in which you investigate areas of opportunity in your teaching, evaluate your teaching, and then
reflect on what you can do to improve your effectiveness. In this case my research goals stem
from my philosophy of teaching, InTASC standard goals and research questions. Teacher Action
Research Study is important as it is a tool that directly analyzes and evaluates one’s own teaching
and artifacts in order to adapt one’s teaching practices to be a more effective teacher. The cycle
of Teaching: Planning, Instruction, and Assessment; are difficult to change without explicit
action to research and study them before adapting your practices. Teaching is a dynamic
profession that works with a variety of new groups of diverse students every year. It is necessary
to continue to adapt to meet your student’s needs to be an effective teacher. Developing the
ability to research more effective ways to plan opportunities to learn content and skills is
essential, but so is the development of learning new strategies to deliver them in a culturally
relevant learning environment. As a teacher, continuing to develop one’s skills in the InTASC
standards will make you a more effective teacher. Teacher Action Research is a tool to use
scientific study structures to do so.

Data Collection
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning, which represents the application of the action research results. Data collection in
an action research project typically is related to the topic or issues, and provides answers
pertinent to the research questions. As Padak and Padak observe, “Any information that can help
you answer your questions is data” (1994). Therefore, I used a variety of data collection tools
related to my topic to ensure the validity of my results. Additionally, I adhered to the following
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four characteristics in determining the data I would collect for my study, 1) anonymity of
students, 2) comparison in data collection was built in so that the results could be judged against
themselves both before and after the intervention period, 3) aspects of performance to be
examined were identified prior to data collection so that the information was relevant and
connected to the research questions, and 4) a variety of data was collected so that different
aspects of the topic could be brought to light (Padak and Padak, 1994). Finally, because I was
studying my own practice while I was in the middle of said practice, I acknowledge the
“spiraling nature” of data collection in action research (Padak and Padak, 1994). By focusing on
data in connection to my research questions, my attention turned to other pieces of data that
emerged in relation to my questions. These emergent data pieces were included as part of the
study as they had relevance to my research questions.
Because my research questions focus on the learning environment, planning and
instructional strategies, I chose to collect data that would provide information about how my
practice and the interventions I identified aligned with the research topic. The types of data I
chose to collect are described next.
Student Assessments
I’ll review and code my student assessment feedback for examples of learning targets that
were clear, measurable and able to be met. I’ll compare this data with the overall data in my
gradebook such as how many students have turned in an assessment and which materials led to
increased student participation and an improved learning environment.
Teaching Observation Evaluation Feedback
I’ll look for comments about student interaction and how I create a comfortable learning
environment through student relationships. I’ll make a list from these observations to use in my
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next lesson plans. I’ll also use these to focus on the types of adjustments I made to my planning,
instruction and assessment that led to increased student engagement and a positive learning
experience.
Lesson Plans
I'll target elements from the planning process that showcase evidence I can analyze to see
how my adjustments provided more opportunities for students to relate to the lesson,
communicate their proficiency of the standard and observe the critical thinking process of the
academic language functions in the learning targets. The procedures section of my lesson plans
and the learning targets will be my areas of focus.

Context of the Study
My school is a large, urban high school of about 2,300 students located near Salem,
Oregon that serves grades 9 through 12. We are located in an area of high diversity and lower
socioeconomic status on average compared to other regions of our city. For example, all of the
students in our school receive free lunches and grants to help with the cost of AP testing. My
students come from a variety of cultural backgrounds such as Latinix, White European, Pacific
Islander, Black, Asian and Native American. Our classrooms range from around 20 to 45
students. About 50 % of our students receive English Language learning Services during their
time here; and have a variety of home languages. Our graduation rate is about 84 %, which is
higher than many schools in our state, but lower than other high schools in our city.
Our courses are offered on a rolling block A and B schedule that contains 90 minute
meetings twice a week and a 50 minute meeting every other Wednesday due to a late start
schedule. My classroom contains students from mostly the senior class. My students have a
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variety of differentiation needs; English Language Learners, Individual Instruction Plans, 504
Plans, TAG and Special Education Services. Most TAG students are taking AP US Government
in their senior year and do not enroll in this course, however some have been reluctant to take AP
courses due to high workload. This course is designed to complete assignments during class time
and rarely requires homework unless absent or there is a lack of motivation during class time.
Many are taking this course to make up Social Science Course credits required for graduation.
My semester-long course, Contemporary World Problems, is one of two elective Social Science
Courses designed to provide students an additional opportunity to earn the Social Science credits
they need to graduate; the other courses being offered are Youth and Law and History of WWII.
In Contemporary World Problems, we are able to focus on skill based standards rather than
specific content knowledge, which is often more effective for my diverse group of students. In
our Social Science department we have about ten Social Science Teachers. We all teach in the
same area of the school and many collaborate on lesson plans using PLC groups. I teach one of
the lower volume courses, so I plan lessons for just my students, but with the guidance and
feedback of peers and mentors (Clinical Teacher, School Instructional Mentor, District Mentor,
my University Supervisor and my University Content Pedagogy Teacher).
Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. I am non-religious, heterosexual, white, female from a low
socioeconomic status background in North East Salem, Oregon. This positionality has shaped my
values and also provides the challenge for me to go beyond my own implicit bias to be a
culturally responsive teacher. As a member of the most common ethic and gender backgrounds
of teachers, I am aware that I will have to work harder to regain trust lost by others with similar
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backgrounds. I will do this by providing opportunities for my students to meet academic
standards in an inclusive learning environment. I will intentionally provide opportunities for
students and myself to learn about each other’s positionality and how this impacts our values,
opinions and previous knowledge.
I have started this process since I started student teaching in the fall of 2021 and have had
to make many adjustments to meet the needs of my students and overcome implicit biases. As
my learning progressed throughout my student teaching program, I became interested in a
number of ideas that would help me to improve my instruction. Ultimately, I decided to focus on
the main research areas outlined in my research question. To lend credibility to the results I will
share from my self-study of my practice, it is important to describe my role in the classroom
where I teach. In this section I will focus on describing my own classroom and my role as the
teacher. I have been working with these students for about two months as their student teacher,
but have recently become their full-time teacher for about two weeks now as I write this in Early
March 2022. My Mentor teacher has taken a position at the same school as a behavior specialist,
he is able to visit the students and offer me guidance in my planning and instruction. One of my
research questions was formed from the direct advice of my Clinical Teacher Mentor as he
continually stressed the importance of the student experience in the classroom over the content
delivered in order to be an effective teacher to our specific group of students in this school. Many
of our students come from families experiencing trauma and habitable stress to meet their basic
needs. Relationships not only help me teach them Social Science Content, they more importantly
support the mental health and social emotional learning targets of the students at our school. Our
school also contains several dedicated counselors and a social worker to support our students in
these goals.

APPLYING CULTURALLY RELEVANT PEDAGOGY TO THE LEARNING ENVIRONMENT 53

How I Studied My Teaching
In this study, I will collect lesson plans, teaching observation evaluation feedback and
reflective journals and notes from my teaching experience at this school in this classroom from
September 2021 to June 2022. I will identify changes to my practice over time as well as
successes and failures within the learning environment, my planning of learning targets and
opportunities to assess the standards as well as the types of teaching strategies that were most
successful for my students. I will curate a portfolio of plans, strategies, assessments, student
feedback and use it to reflect on my teaching as it relates to my Teacher Action Research Study.
To meet the goals of my study, I will plan instruction, use strategies and create a learning
environment that utilizes culturally relevant pedagogy to support my learners. I will also look to
plan instruction that is designed with multicultural education integration, utilizes both traditional
and digital literacy and provides a variety of opportunities to meet the social science standards of
historical thinking.
To do this, I will provide scaffolds for academic language functions such as analyze and
evaluate. I will include primary and secondary sources from a variety of cultural perspectives. I
will also utilize teaching strategies that use the content as a vehicle to develop the high level
thinking of the standard. We will use the “I do”, “we do” and “you do” gradual release of
modeling learning, with a specific emphasis on peer collaboration in the “we do” part of the
process. Many of my students come from cultures that value collectivism over individualism, so
it is important to use that as an asset during the learning process prior to assessing them
individually. I will review the records of their learning as well as note key observations that
allow me to better plan in the future to be more effective.
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I will also continue to build on the learning environment I have already established by
making time for social emotional learning targets, having conversations with students that are
having struggles outside the classroom and continuing to build stronger relationships by learning
about my individual students everyday. Above all, creating a safe space for students is my goal.
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Chapter 4
RESEARCH RESULTS AND FINDINGS
Results
I will start my results section by using the data I gathered from assessments in my digital
canvas gradebook, conversational reflections on lessons with mentors and students, and written
teaching observation evaluation feedback to answer the research question proposed in chapter 3
of this paper. My research question is: How do I create a classroom environment that values and
prioritizes inclusive, trusting and supportive teacher-student and student-student relationships?
By answering this question using the data I have gathered, I will be able to find out which
culturally relevant practices allowed me to create a more inclusive learning environment and
build trusting teacher and peer supportive relationships. Furthermore, I will measure how the
classroom experience improves by feedback from my students, mentors and supervisor. I will
also gauge the learning environment’s impact on the learning experience by observing
subsequent attendance and participation; both spoken and written in my hybrid course.
Which learning environment strategies do I feel were most effective in improving the
classroom experience? I have quantitative data I gathered from student assessments, my
gradebook, verbal and email conversations with students and written feedback from my
university supervisor. These sources of evidence showcase how my assessments, instruction and
materials are adjusted each time I plan a unit. My adjustments are designed to improve the
learning experience through the addition of culturally responsive teacher behaviors, instructional
strategies and assessments.
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Data Analysis and Coding Process
I began my data analysis by looking through student’s assessments reading through them
to examine how effective their assessments were in meeting the learning targets. As I read, I kept
my eyes open for adjustments I made in the assessments, instruction and materials for each unit.
I also looked at the feedback I received from my university supervisor to ensure my adjustments
were aligned with effective and culturally relevant teaching practices. In figure 1 you can see the
first set of feedback I received from my supervisor regarding planning, instruction and
assessment. I used these goals to guide my data collection. This allowed me to check my
progress in the Spring in my new evaluation feedback as well as receive targeted feedback on
lesson plans before teaching them.
Figure 1

As my teaching progressed throughout the year, I focussed on adjustments to these areas
outlined by my supervisor. These areas were intended to help me be more effective. As my
research centered on the learning experience, I also observed the students and my interactions
with them to gauge my effectiveness on improving relationships and the overall learning
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experience. As I observed and planned for better experiences in my classroom, certain patterns of
adjustment came into focus. I began to group them into codes. Three clear group codes emerged:
1) adjustments to assessments, 2) adjustments to instruction and 3) adjustments to learning
materials. Below in figure 2 is a table of the codes and subcodes I used to sort the data to
interpret in my study.
Figure 2
How do I create a classroom environment that values and prioritizes inclusive, trusting and supportive
teacher-student and student-student relationships?
Adjustments to Assessments

Adjustments to Instruction

Adjustments to Materials

Access to Digital & Paper
Assessments

More measurable learning targets

More opportunities for
student choice in sources

Simplified assessments created
with support from learning
theories

Increased modeling of the thinking of
language functions

More variety in sources
types

Multiple opportunities to practice Chunking of instruction in academic language
the standard in learning targets
functions

More variety in source
perspectives

Adjustments to Assessments
For the first grouping of adjustments to assessments, I found that participation in the
assessments was often varied according to the 1) format of the assessment, 2) number of
opportunities to practice the skill used in the assessment throughout the unit, and 3) student’s
ability to relate to the topic covered in the assessment. Additionally, I found that each of the
codes of data on types of adjustments could be divided into the three subcodes in the chart above.
I will now outline the subcodes I used to focus my analysis on adjustments to assessments as a
tool to increase students’ participation and provide a learning experience that values and utilizes
my student’s assets.
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Access to Digital & Paper Assessments
When reviewing assessments, I found the format of the assessment to have a direct
impact on participation. When I tried to provide formative assessments that were fully online,
only a portion of the students participated. However, if materials were all on paper handouts, the
ability to expand the learning experience with additional resources they can relate to was
challenging and participation was again limited. I found that providing both options on all types
of assessments led to higher participation and less anxious students. Students who were really
struggling with digital tools such as Canvas, Google docs and Google slides would jump at the
opportunity to focus on a simple paper assessment in front of them. On the other hand, students
who are anxious about their handwriting jump in quickly when presented with the opportunity to
type and utilize the skills they developed during distance learning last year. Additionally,
students who are at different levels of skill in their learning of the English language often prefer
one or the other based on their confidence with the language and digital tools. I have had some
ELLs strongly prefer to type and others strongly prefer to write; there was no one size fits all
solution for my ELLs. Instead a move to more flexible materials was needed to meet the wide
variety of needs.
Another benefit to providing both types of assessments, is increasing accessibility for
students not in attendance which is a consistent problem at our school. I have a few students who
only participate remotely for a variety of reasons such as: late night jobs that financially help
support their family, helping with childcare for their families, and even anxiety to attend a class
they are behind in. While it may seem like a lack of responsibility for their actions on the
surface, in building relationships with my students, I have discovered that many of the cases are
the exact opposite. I can relate to this type of stress, as I was only able to finish my college
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education with access to distance learning and hybrid learning tools that enabled me to
participate in learning while caring for my family. While these students’ experiences are likely
not common in all of the schools in our district, there is a clear need for these types of
considerations in my school and classroom.
My hybrid course takes a bit more effort for me to plan, but yields results higher in
participation for my course as compared to similar courses such as Youth and Law. While these
courses are seeing participation drop in Spring which is the norm, I have seen mine increasing.
While Youth and Law is also using the online learning platform Canvas, the assessments require
in person codes to access them and use a multiple choice format to assess content. Formative
assessments are also locked until the date of the lesson to restrict the ability to work ahead. In
contrast, my assessments are skill based writing and speaking of the standards, that can be started
early and completed at home if needed. Formative assessments are posted early to allow students
to work ahead and are accepted after the due date at full credit to encourage more complete
assessments being turned in. The result has been a steady increase in participation and
proficiency in the standards.
First let’s look at the impact of access to digital and paper formats of assessment. Below
in figure 3 you can see how many students participated in each type of the same assessment. In
this case, the assessment was first presented as a digital assignment that utilized google slides
and online search engines to complete. In figure 3, you can also see the overall participation after
introducing a paper option later in the same chart. Both versions of the assessment have met the
learning target utilizing the same skills and including the same criteria. While they varied in the
medium alone, adding additional access allowed students to share their learning in the way they
were most comfortable with. In this case, the addition of a paper option led to more than
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doubling the participation in the assessment. While initially only 12 students had completed the
assignment, an additional 18 more students now participated. These numbers have continued to
rise over the course of this study as well.
Figure 3

In figure 4 below, you see the results of participation when both digital and paper
versions of the assignment are presented upfront. In this case, you can see a mix of student
preference. An additional benefit of this method, which is not visible in my chart, is the
efficiency and confidence the students displayed when presented with a choice upfront. In this
case, you can see a majority of students chose to write. In this case the data can lead you to
conclude that paper assessments provide higher participation. However, from my personal
interactions with students, I have found that the success of the smaller group is greatly
diminished by taking away the option for digital assessments. It turns out that I have two
students who are English language learners, who experience anxiety at the thought of having to
handwrite their work. Additionally, I have a student that works overnight to support their family
and completes assessments remotely. Another student who prefers digital assessments, is
embarrassed of their handwriting. My student who displays gifted and talented abilities will only
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handwrite a small response, but will type an extended response when offered digital assessments.
An additional three students rely heavily on the ability to access assessments from home. Two
often miss my morning class due to responsibilities they have to care for their families, another
does not attend due to the stress of time and workload from his other courses at school. These six
students in my sample are just an example, there are more than are also not the majority, but they
are at a clear disadvantage when access to their learning is not presented in a hybrid format. I
have found this to be worth the extra effort. Many of these students need to pass my course to
make up the Social Science credits needed to graduate this year. The hybrid format takes away
the stress of time and access. It also ensures that my students are given clear instructions and
expectations in the event of my absence.
Figure 4

Simplified assessments created with support from learning theories
The next split in coding happened with adjustments to assessments by selecting
simplified assessments created with support from learning theories. While I had set out to create
the perfect assessment of my student’s ability to form an opinion about poverty and write about it
with supporting evidence, the low participation rate I witnessed suggested there was something
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wrong. I questioned first if it was the timing. Was it just because I gave it before spring break?
When another week passed and I saw students that normally are able to complete my formative
assessments quickly, this sent me to look for solutions. I solicited student feedback, provided
printed copies, and still only had a few assessments trickle in. By this time, I was ready to give
the next unit’s assessment. This time I used a framework used in Avid, a one pager that provides
a graphic organizer similar to mine, but with a few crucial changes. Instead of a word bank on
the front with lots of vocabulary, it starts with a specific question about whether they think the
minimum wage should be raised. This assessment was able to test the same type of skill, but
without the roadblock of not knowing where to start. Below in figure 5, you can see the
differences between the initial and revised assessments. On the left is the first version I gave.
While it contained lots of well-researched supports, it was too much and what they needed. On
the right you can see my revised version, which students stated was “way easier.”
Figure 5
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As a result this assessment had three times the participation on the day I gave it. Took
less time to complete, and students wrote more extensive and detailed responses. After seeing
these results, I decided to revise my previous assessment and offer another version to students
who had not completed it, which was still the majority. I created an idea bank on the back, that
briefly lists the opinions on poverty from our readings. I changed the structure from outlining the
parts of a persuasive speech to the types of critical thinking I’d like them to do in the process of
forming a stance on poverty. As a result, my students have nearly all completed the late
assessment. These students were also able to raise their grades substantially by providing me
with examples of their proficiency in the standard.
The impact on the learning environment was huge. Students were more confident in their
ability to complete all of my assessments both formative and summative, and started to come to
class more regularly. I started to see more smiles on their faces, fewer students sleeping in class
or hiding in the bathroom, and more students talking to each other about our classwork and their
own lives. I even saw more students quietly tap their feet as they worked to the playlist they
helped me curate on spotify.
Multiple opportunities to practice the standard in learning targets
In future units I decided to reuse a handful of assessment strategies with new topics. By
focusing on the structure of what the assessment measures, I was able to ensure my students have
more opportunities to practice the skill of our standard, prior to our summative assessment. I
started by looking at the formative assessments I used in the past that were unsuccessful in
meeting our learning target. I determined that they were unsuccessful based on turn in rate and
the higher level thinking of student responses. I looked for students that normally participated
and did not, students who appear to have just googled random responses as well as responses that
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merely recorded my examples from the whiteboard without extending to include their own.
Below in figure 6 on the left, You can see an example of a flawed assessment that did not meet
our learning target.
Figure 6

The image on the left in figure 6, shows a student’s formative assessment that was
designed to help them practice determining the causes and short and long term effects of our
topic for the standard. This student appears to have focussed instead on the science of climate
change rather than the causes and effects of it as a social issue. I believe this occurred because of
the way I designed the assessment. The next time I taught this type of lesson, I moved to the type
of cause and effect assessment on the right. This is from the same student, and you can see that
they were able to get much closer to the learning target. I used this strategy to make adjustments
to all of my other formative assessments for future lessons. The result has been a familiar
assessment structure for students and a less labor intensive planning and printing experience for
me. By determining the best styles of assessment for this standard, I can now print off a stack of
them to use in multiple attempts with new topics. Students save time and anxiety by working
with familiar structures and their work has become increasingly more complex within the same
graphic organizers. Figure 7 and 8 showcase a few examples of the simplified assessments I’m
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now using for multiple topic attempts at the same standard.
Figure 7

In the first set in figure 7, you see a generic KWL chart that I use to assess what my
students already know about a topic or individual and then challenge them to determine what
they want to know and what they found after reading or listening to a source on it. The
instructions are related to how to do the skill rather than anything to do with the topic. I found
this not only allows me to avoid creating multiple assessments for every unit, it also forces me to
focus on the standard rather than the content. In figure 6 below, you see two example graphic
organizers that are used with two different readings in the same unit. I found that the repetition
built confidence and simplicity. By finding a structure that best helps my students meet the
learning target, I provide them with more opportunities to practice the standard I plan to assess in
the summative assessment.
Figure 8
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Adjustments to Instruction
In the next set of coded data, I started to analyze my adjustments for instruction to
improve the learning experience for my students. Within this code of data, I focussed on three
areas of adjustment to my instruction: 1) More measurable learning targets 2) Increased
modeling of the thinking of language functions and 3) Chunking of instruction in academic
language functions.
More measurable learning targets
In analyzing evidence of my ability to design more measurable learning targets, I
reviewed my slides to compare and contrast the wording I used, but also compared it to the
assessment I used for the formative assessment and looked at how well it prepared students to
accomplish our final standard in the summative assessment. Below in figure 9, you can see an
example of how I revised a cause and effect lesson’s learning target. In my attempt at teaching
students to understand cause and short and long term effect, my learning target was not specific
enough to guide my lesson plan or provide clarity to my students of what I’m measuring.
Figure 9
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In the next figure 10 below, you can see how the more measurable learning targets
connected to the standard I planned to assess in my backwards design unit planner for another
unit topic with the same standard. In my poverty unit, I used my revised learning targets to
ensure I had sufficient opportunities to practice each element of the learning target prior to the
summative assessment. I have highlighted each academic language function in the standard and
where I placed an opportunity for practice in a learning target for formative assessment.
Figure 10

Increased modeling of the thinking of language functions
Next, I looked to my lesson procedures for examples of how I planned to model the
critical thinking of the language functions in my learning targets and unit standard. In figure 11
below, you can see highlighted areas where I intentionally planned to model the thinking of the
learning target. I started with what I looked at, what elements of it I looked at to do the academic
language process and then posed questions to engage students in the conversation about my
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example.
Figure 11

Chunking of instruction in academic language functions
My lesson plan procedures were also used as a place to develop my ability to chunk
instruction in academic language functions. In figure 12 below you can see two sets of
procedures in a row, and how I chunked one element of the process at a time in my instruction.
This is a skill that was recommended by my university supervisor as a way to improve my
effectiveness, but is also a tool that differentiates my instruction to better meet the needs of my
diverse students. My students receiving special education and language services have noticeably
benefited from my continued efforts to break down the academic language process into smaller
pieces. I’ve observed that they have fewer questions, are less likely to copy and paste from the
internet and appear to be more confident in their responses from the quality of the work I now
receive. While it does take them longer to write compared with peers, if they have a clear
understanding they will take the time to do it well. Additionally a reduced workload, early access
to assessments and additional time to turn them in has led to higher proficiency scores and
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noticeably more confident students with grades that better reflect their effort and ability.
Figure 12

Evidence that these adjustments to my instruction were effective can also be seen in a
mentor’s observation in which I asked them to specifically assess the learning experience. Figure
13 shows that the majority of my students were engaged and did not appear to be stressed or
anxious.
Figure 13
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Adjustments to Materials
Next, in my analysis of my data collection coding I looked for additional adjustments I
made to materials such as videos, readings, political cartoons and podcasts. The adjustments I
made were to improve my effectiveness as well as the learning experience. This was an area
where I could easily see a direct impact of my planning on how culturally responsive my lessons
were. I used what I learned about my students in our interactions to attempt to include materials
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that would be more likely to relate to. To avoid false assumptions, I did not choose based on my
knowledge of their gender, race and class. I instead looked for specific examples where I could
learn about what they care about and what they’ve experienced. In my formative assessments, I
often include a “connect” question that allows students to think about their own experience with
our content and share it with me. This helped me avoid implicit bias that can lose trust.
For example, in my poverty assessment I found that a group of my students that shared
that they were from impoverished backgrounds were able to align their own opinions on poverty
action with two individuals that I saw as opposition. A few students supported Ted Cruz’s call to
lower taxes AND Alexandria Ocasio-Cortez’s call to include immigrants in social welfare
services. While at first I thought they had not understood the speeches I had them listen to, I then
realized that my inability to see the two are complementary goals had to do with my own
previous knowledge as compared to that of these students. In contrast, if I had come from an
immigrant family that was forced to pay taxes that they could never receive services or refunds
for, it would be clear how the two connect. These types of insights are what I used to inform my
adjustments to learning materials. The subcodes I used to analyze these changes to materials
were: 1) More opportunities for student choice in sources, 2) More variety in sources types and
3) More variety in source perspectives.
More opportunities for student choice in sources
In order to provide my students with a variety of sources they will be most likely to relate
to, I challenged myself to provide a minimum of three types of perspectives on the issue we are
studying and lastly I included opportunities to choose their own source from a list or through
independent research. I made sure to include perspectives that could easily be compared and
contrasted. This served two purposes, it was more likely that I would have a source that aligns
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with my students previous knowledge and it was more likely I would choose one that was new. I
found examples of student work that evidenced some students wanted to know more about what
they already knew and others that intentionally challenged themselves to read something
unfamiliar. In the case of independent research, I’ve found that my students choose current
events that they are curious about. Figure 14 below is an example of the “connection” a student
expresses at the end of a research project in which they chose their own materials with the
guidance of my supports (slide instructions and template).
Figure 14

More variety in sources types
Next, I looked for examples of how I attempted to include a larger variety of sources for
my students to use in their assessments. I did this in a few different ways. For example, I had
students analyze a political cartoon in addition to their online articles. I played online articles
aloud on a big screen that highlights as it read with NaturalReader’s web browser ereader as seen
in figure 15 and played a podcast to supplement the articles they took notes as seen in figure 16.
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These strategies appear to have improved engagement. Less students were sleeping, more
students finished their notes with detail and students that seemed disengaged from the group
laughed at the podcast’s jokes.
Figure 15

Figure 16

More variety in source perspectives
In analyzing the data in my teaching that showcases my intention to provide a larger
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variety of perspectives in the learning materials I use and my students use, I looked to my
Canvas course as a source of evidence. Within each unit module, I checked the materials I
presented students with and thought about which they would be curious about and if I had
effectively presented them with both sides of a controversial issue’s argument. In this case, a
lesson on climate change provided a good example of how I adjusted my lesson to include a
larger variety of perspectives. In figure 17, you can see an example of an assessment that allows
choice, but also provides a list of perspectives that can be used to research an opinion on climate
action. By allowing students to select their own, it overcomes a flaw I found in previous lessons
like this one. As my goal is for students to form their own opinions about climate change action,
providing a single source and perspective greatly reduces their ability to relate to the issue.
Additionally, this assessment was posted early with the intention of letting students read
additional articles to use in their independent research projects prior to completing the
assessment.
Figure 17

Conclusion of My Findings
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In conclusion of my data collection analysis. I found that the adjustments I made to the
assessments, instruction and materials did support my research goal to create a classroom
environment that values and prioritizes inclusive, trusting and supportive teacher-student and
student-student relationships. I will continue to expand on this in my reflection of the overall
project in the next chapter.
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CHAPTER V
DISCUSSION AND IMPLICATIONS
In completing this Teacher Action Research Project, I have discovered that my teaching
has experienced exponential growth over the past year. While I still have much to learn about
instructional strategies and techniques, I have continued to adjust my practices to better meet the
needs of my students. I will now outline the most effective teaching strategies I have used to
improve the overall learning experience for my students and describe the resulting atmosphere in
my classroom.
Successful Practices
Planning
By consistently planning my lesson in advance, I enabled myself to make adjustments as
concerns arose. If I had been making same day lesson plans, I would have had less time to reflect
on my past lessons and identify current issues with assessments and participation. Instead of
using my pre-planned lessons as a strict plan to follow, I used it as a structure that I can adapt as
needed. I made last minute adjustments as I found a need and added additional support as similar
concerns presented themselves. My ability to plan ahead took the stress off of me as a new
teacher and enabled me to engage in building relationships with my students and gauge their
learning experience’s impact on their academic performance.
Instruction
The extra time I spent writing up detailed lesson plan procedures gave me insights into
the types of changes I needed to make to improve my student’s learning experience. This along
with detailed feedback from my mentors and my university supervisor allowed me to create a
script of the types of thinking I would model aloud for students and the types of assessments and
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materials that would help me do this successfully. I was able to figure out how to better define
my learning targets and design my lessons to build upon another to make assessments measure
the proficiency of a skill I taught them in repetitive smaller pieces.
Assessment
In continuing to adjust my assessments, I was able to build up student confidence and
enable them to relate to our topic while using the skills of our standard. These had a positive
impact on their overall learning experience as evidenced by their smiles, foot tapping to music,
increased attendance, conversations with peers and myself about personal struggles, the quality
of their work and their grade performance in the overall course. While I still struggle with having
students attend class, I have reduced the number of failing students by over 50%. Last semester
when I started my research, I had counted the number of students who were not participating and
therefore receiving a failing grade. This number moved from over 30 students down to 12. Of
that 12, an additional 5 are still working with me to improve their grade. The even more exciting
part of this progress for me and my students is that those failing students did not just move up to
a D. Many are now on track for an A or B letter grade that has resulted in confidence and smiles.
Reducing the number of anxious students in my classroom has been the best measure of success
for me.

Future Practice
Instructional
As I continue to teach, I will continue to focus on improving my ability to instruct
students in a more effective and culturally appropriate manner. I plan to continue to develop my
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ability to chunk instructions and observe and adopt the best practices of my peers that I observe
during learning walks and professional development opportunities.
Assessment
I plan to learn more about proficiency grading and how to structure my assessments as
opportunities to meet the standard rather than a one time assessment that impacts their grade. I
also plan to learn more about culturally responsive assessment techniques to improve materials
and techniques to best meet the needs of my students.

Conclusion
This research process has been a great learning experience and allowed me to focus on
the elements of my teaching that I sought to improve based on my philosophy of teaching and
my InTASC teaching goal to improve the learning environment for my students by adopting
culturally relevant pedagogy. By analyzing what strategies in my practice were successful in
meeting this goal, I can now continue to grow and revisit them in a future study. As I continue to
strive to provide my students with equitable opportunities to experience their education, I will be
able to improve the experience in the classroom for myself as well. Developing relationships
with the students in the process of meeting their needs is what I have found to be the most
rewarding part of teaching. Providing the experience of working with a responsible and
responsive adult who may look very different from them is important. As I continue to do so, this
helps me and my students to stay in good mental health. Creating a safe space to work and learn
will be a continued part of my practice.
This project met the learning outcomes of the MAT program by helping me to analyze,
reflect and develop strong skills in planning instruction that supports student progress in learning
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and is appropriate for the development level of students. To meet the requirements of the project,
I analyzed my strengths and weaknesses at establishing a classroom climate conducive to
learning over time with feedback from my mentors, university supervisor and students. I was
able to compare my strategies with those in my literature review and check and adapt my
progress toward my InTASC standard goal of creating an effective and safe learning
environment.
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